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"Across the country 6,340,000 non-white children are learning to read and to understand the
American way of life in books which either omit them entirely or scarcely mention them."

The All-White World of Children's Books
By NANCY LARRICK, former President of the International
Reading
Association, and ivell known
writer
about children and their
education.
'"THY are they always white
' children?"
' ^
The question came from a
five-year-old Negro girl who was looking at a picturebook at the Manhattanville Nursery School in New York. With
a child's uncanny wisdom, she singled
out one of the most critical issues in
American education today: the almost
complete omission of Negroes from
books for children. Integration may be
the law of the land, but most of the
books children see are all white.
Yet in Cleveland, 53 per cent of the
children in kindergarten through high
school are Negro. In St. Louis, the figure
is 56.9 per cent. In the District of Co-

lumbia, 70 per cent are Negro. Across
the country, 6,340,000 nonwhite children are learning to read and to understand the American way of life in books
which either omit them entirely or
scarcely mention them. There is no need
to elaborate upon the damage—much of
it irreparable—to the Negro child's personality.
But the impact of all-white books
upon 39,600,000 white children is probI ably even worse. Although his light
skin makes him one of the world's minorities, the white child learns from his
books that he is the kingfish. There seems
little chance of developing the humility
f so urgently needed for world cooperai tion, instead of world conflict, as long as
\ our children are brought up on gentle
jdoses of racism through their books.
For the past ten years, critics have
deplored the blatant racial bias of the
textbooks. Last August, Whitney Young,

Jr., executive director of the National
Urban League, attacked the trade books
as well. In a nationally syndicated column, he berated American trade book
publishers for omitting Negroes from
their books for children. As an example,
he singled out a Little Golden Book, entitled A Visit to the Zoo, which pictures
New York's Central Park Zoo in realistic
detail except that no dark face is shown.
"The entire book-publishing industry is
guilty of this kind of omission," charged
Mr. Young.
Are the publishers guilty as charged?
To find the answer, I undertook a survey of more than 5,000 trade books published for children in 1962, 1963, and
1964. Surely the eflect of Little Rock,
Montgomery, and Birmingham could be
seen by this time, I reasoned.
As a start, I turned to the seventy
members of the Children's Book Coimcil
who published trade books for children
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in each of these three years. Sixty-three
of them —90 per cent — completed my
questionnaire; many gave anecdotal information as well.
Analysis of the replies and examination of several hundred books led to the
discouraging conclusion that the vast
majority of recent books are as white
as the segregated zoo of Golden Press.
Of the 5,206 children's trade books
launched by the sixty-three publishers
in the three-year period, only 349 include one or more Negroes—an average
of 6.7 per cent. Among the four publishers with the largest lists of children's
books, the percentage of books with Negroes is one-third lower than this average. These four firms (Doubleday,
Franklin Watts, Macmillan, and Harper
& Row) published 866 books in the
three-year period, and only 4.2 per cent
have a Negro in text or illustration.
Eight publishers produced only all-white
books.
Of the books which publishers report
as "including one or more Negroes,"
many show only one or two dark faces
in a crowd. In others, the litho-pencil
sketches leave the reader wondering
whether a delicate shadow indicates a
racial difference or a case of sunburn.
It would be easy for some of these
books to pass as all-white if pubhshers
had not listed them other-wise.
The scarcity of children's books portraying American Negroes is much
greater than the figure of 6.7 per cent
would indicate, for almost 60 per cent of
the books with Negroes are placed outside of continental United States or before World War II, an event as remote
to a child as the Boston Tea Party. There
are books of African folk tales, reports
of the emerging nations of Africa, stories
laid in the islands of the Caribbean, biographies of Abraham Lincoln and Jefferson Davis and historical stories about
the Underground Railroad. Most of them
show a way of life that is far removed
from that of the contemporary Negro
and may be highly distasteful to him.
To the child who has been involved in
civil rights demonstrations of Harlem
or Detroit, it is small comfort to read
of the Negro slave who smilingly served
his white master.
Over the three-year period, only fourfifths of one per cent of the children's
trade books from the sixty-three publishers tell a story about American Negroes
today. Twelve of these forty-four books
are the simplest picturebooks, showing
Negroes in the illustrations but omitting the word from the text. Examples
are Benjie by Joan M. Lexau (Dial
Press); Tony's Birds by Millicent Selsam (Harper & Row); The Snowy Day
and Whistle for Willie by Ezra Jack
Keats (Viking).
Those for readers of twelve and up
mention the word Negro, and in sev-

—From Aeu; Boy in School (Hastings Houi.e) .

"In spite of Southern opposition, favorable reviews made
this book a 'best seller.'"
eral the characters tackle critical issues
stemming from school integration, neighborhood desegregation, and nonviolent
demonstrations. But these books are usually so gentle as to be unreal. There are
no cattle prods, no bombings, no reprisals. The white heroine who befriends a
Negro in high school enjoys the support
of at least one sympathetic parent and
an admiring boy friend.
Several books do have outstanding
literary merit. Among them are Roosevelt Grady, by Louise Shotwell (World),
the story of a Negro boy whose parents
are migratory workers; / Marched with
Hannibal, by Hans Baumann (Henry Z.
Walck), a boy's report of the brilHant
Carthaginian general; Forever Free: The
Story of the Emancipation Proclamation,
by Dorothy Sterling (Doubleday); The
Peoples of Africa, by Colin M. TurnbuU
(World); and The Peaceable Revolution, by Betty Schechter (Houghton
Mifflin), a beautifully written report of
three phases of the nonviolent revolution as seen in the work of Thoreau,
Gandhi, and the American Negro today.
But these notable titles are the exceptions. "Really fine books are still

—From Snowy Day (Viking Prei s) .

''Many of the simplest picturebooks
show Negroes in the illustrations
but omit the word from the text."

scarce," says Augusta Baker, coordinator of Children's Services in the
New York PubHc Library. Most of the
books depicting Negroes are mediocre
or worse. More than one-third have received unfavorable reviews or been ignored by the three major reviewing
media in the juvenile book field—Tfte
Horn Book, School Library Journal, and
Bulletin of the Children's Book Center
of the University of Chicago.
How well do recent children's books
depict the Negro? To answer this question I enlisted the help of four Negro
librarians who work with children in
New York, Chicago, and Baltimore. They
rated 149 of the books "excellent" and
thirteen "objectionable" in their portrayal of Negroes either through illustration or text.
Among those listed as "objectionable"
are three editions of Little Black Sambo.
Another is The Lazy Little Zulu, which
a reviewer in School Library Journal
rated as "Not recommended" because it
"abounds in stereotypes."
The identification of Negro stereotypes in adult fiction is vividly spelled
out in the unpublished doctoral dissertation (1963) of Catherine Juanita Starke
at Teachers College, Columbia University. By analyzing the work of popular
American novelists of the past hundred
years—from James Fenimore Cooper to
James Baldwin and Ralph Ellison—Dr.
Starke shows how the Negro in fiction
has changed from the ridiculous stock
character to the emerging individual
who is first a human being and second
a Negro.
Early novelists called the Negro "gorilla-like," gave him a name that ridiculed his servile status (Emperor, Caesar,
or Brutus, for example), and made his
dark skin and thick lips the epitome of
the ludicrous. The Negro mother was
described as uncomely and ungraceful,
clothing her stout body in gaudy calico.
Concurrently there were protest novels which showed the "counter stereotype"—the Negro of unsurpassed grace
and beauty, poetic language, great wisdom, and unfaltering judgment.
In the 1920s The Saturday Evening
Post was building circulation on the
Irvin S. Cobb stories of Jeff, the comic
Negro menial. Twenty years later, the
Post was still doing the same with stories
by Octavius Roy Cohen and Glenn Allan, who wrote of Negroes who ridiculed
themselves and their race.
Perhaps the public opinion which applauded this kind of adult fiction in the
forties was responsible also for the 1946
Caldecott Medal award to The Rooster
Crows: A Book of American Rhymes and
Jingles, illustrated by Maud and Miska
Petersham and published by Macmillan.
Apparently the librarians who selected
this book as "the most distinguished
American Picture Book for Children
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published in the United States" in 1945
were not bothered by four pages showing Negro children with great buniony
feet, coal black skin, and bulging eyes
(in the distance, a dilapidated cabin
with a black, gun-toting, barefoot adult).
White children in this book are nothing
less than cherubic, with dainty little
bare feet or well-made shoes. After
eighteen years enough complaints had
been received to convince the publisher
that the book would be improved by
deleting the illustrations of Negro children. In the new edition of The Rooster
Crows (1964) only white children appear.
The 1964 Caldecott Award went to
The Snowy Day, written and illustrated
by Ezra Jack Keats and published by
Viking. The book gives a sympathetic
picture of just one child—a small Negro
boy. The Negro mother, however, is a
huge figure in a gaudy yellow plaid
dress, albeit without a red bandanna.
Many children's books which include
a Negro show him as a servant or slave,
a sharecropper, a migrant worker, or a
menial.
On the other hand, a number of books
have overtones of the "counter stereotype" observed by Dr. Starke-the Negro who is always good, generous, and
smiling in the face of difficulties. The
nine-year-old hero of Roosevelt Grady
is one of these. Cheerfully and efficiently
he looks out for the younger children or
works alongside his parents in the fields,
does well at school when there is a
school to go to, never loses his temper,
and in the end finds a permanent home
for the family. The book won the Nancy
Bloch Award for the Best Intercultural
Children's Book for 1963, although it
includes no whites except the teacher,
the social worker, and the owner of the
trailer camp. Only the pictures indicate
that the Gradys and their friends are
Negroes.
When the Cleveland Board of Education recommended Roosevelt Grady for
children's reading, a Negro newspaper
deplored this choice because one picture
shows a work-gang leader grappling
with a fat knife-toting Negro who has
threatened a young boy. "This is a gross
stereotype," was the objection. "But the
main story shows beautiful family life
among Negroes," was the reply, and
Roosevelt Grady remains on the Cleveland list.
It is not unusual for critics to disagree
as to the effectiveness of the picture of
the Negro in a book for children. For example, one of the Hbrarians who helped
me gave Tolliver, by Florence Means
(Houghton Mifflin), a rating of "excellent" for its picture of the Negro. Another criticized it as a modem story set
in Fisk University as it was twenty-five
years ago. "There has been a revolution
down there since then," she wrote. "As

a result the book seems somewhat condescending."
Whispering Willows, by Elizabeth
Hamilton Friermood (Doubleday), also
brought mixed response. It tells of the
friendship of a white girl who is a high
school senior in the class of 1911 and a
Negro girl who works as a domestic in
a white home. One librarian gave the
book top rating. Another objected to the
stereotype of the gentle Negro servinggirl who "knows her place."
These divergent opinions point up the
dilemma faced by publishers of children's books. As Albert R. Levinthal,
president of Golden Press, explains it,
"Golden Press has been criticized from
both sides. . . . Almost every time we
reissue Little Black Sambo we receive
mail deploring it. When it is not available in our Little Golden Book series,
we have had letters asking why we do
not keep this classic in print!"
One irate Mississippi mother (white)
denounced a Little Golden Book of
Mother Goose rhymes in a long letter to
the Jackson Clarion-Ledger. She was
aroused by the old rhyme, "Three babes
in a basket/And hardly room for t w o /
And one was yellow and one was black/
And one had eyes of blue."
"I bought one of the Little Golden
Books entitled Counting Rhymes," she
wrote. "I was horrified when I was reading to my innocent young child, and,
behold, on page 15 there was actually
the picture of three small children in a
basket together . . . and one was a Uttle
Negro! I put my child and the book
down and immediately called the owner
of the drugstore and told him he would
not have any more of my business (and
I buy a lot of drugs, for I am sick a lot)
if he didn't take all the rest of his copies
of that book off his shelves."
The illustration shows the Negro baby
looking down at a mouse. Determined
to get the whole truth about basket integration, the Mississippi mother said
she got in touch with the author, presumably Mrs. Goose herself. She said
the author gave this explanation of the
black child: "He was aware he didn't
belong there, and he was looking down
in shame because somebody (a symbol
for the outside meddling yankees) has
placed him in the same basket with the
white child, where he didn't really want
to be. Also he was looking down at the
mouse as if he recognized some kinship
to animals."
It's an amusing story. But the sad
fact is that many publishing houses are
catering to such mothers of the South
and of the North. As one sales manager
said, "Why jeopardize sales by putting
one or two Negro faces in an illustration?"
Caroline Rubin, editor of Albert Whitman, tells of three books brought out
in the 1950s: Denny's Story, by Eunice

Smith, which shows Negro children in
illustrations of classroom activity; Fun
for Chris, by Blossom Randall, with Negro and white children playing together;
and Nemo Meets the Emperor, by Laura
Bannon, a true story of Ethiopia. "The
books won favorable comment," writes
Mrs. Rubin, "but the effect on sales was
negative. Customers returned not only
these titles but all stock from our company. This meant an appreciable loss
and tempered attitudes toward further
use of Negro children in illustrations and
text."
Jean Poindexter Colby, editor of
Hastings House, faced similar opposition in 1959 when she told her salesmen
about plans for A Summer to Share, by
Helen Kay, the story of a Negro child
from the city who visits a white family
in the country on a Fresh-Air-Fund
vacation. "Galleys on the book had been
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"Integration may be the law of
the land, but most of the books
children see are all white."
set and art work was in preparation,"
Mrs. Colby wrote in the April 1965
issue of Top of the News, published by
the American Library Association. "I
told the salesmen present about the
book and immediately encountered such
opposition that I felt we either had to
cancel the book entirely or change the
book to an all-white cast. I wrote apologetically to the author and artist, explaining the situation. They were both
cooperative and the racial switch was
made." A Summer to Share came out in
1960 with the Negro child turned into
another white one.
Mrs. Colby's experience with New
Boy in School, by May Justus (1963),
was quite different. This is a simple
story for second and third graders about
a Negro boy who enters an all-white
class. "We had a great deal of trouble
(Continued on page 84)
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ARE WE EDUCATING
OUR CHILDREN
FOR THE WRONG FUTURE?
By R O B E R T MAYNARD H U T C H INS, President, Center for the Study
of Democratic
Institutions,
Santa
Barbara,
California.

T

HE WORLD is new and is getting
newer every minute. Anything may
happen, and what is most Ukely to
happen may be what we least expect.
Almost every "fact" I was taught from
the first grade through law school is no
longer a fact. Almost every tendency
that was proclaimed has failed to materialize. The "facts" and tendencies of
today are those that nobody foresaw
fifty years ago. I clearly remember the
table of immutable elements and atomic
weights that hung on the wall of the
chemistry laboratory in 1916. I also recall my history professor's description
at that date of the bright future of British rule in South Africa.
I am especially embarrassed by the
facts and tendencies 1 proclaimed myself. I can only hope the students in the
Yale Law School have forgotten what I
taught them. The courts have overruled
and the legislatures repealed most of
what I knew.
Education, in the nature of the case,
has to be concerned with the future.
But if we ask ourselves what we positively know of the future, about all we
can say is that it will not be like the
present. The whole world is committed
to the highest possible rate of technological change. The daily accomplishments of science are such as to convince
us that we are eventually going to know
how everything works. Then we shall
be able to do anything, and anything
can happen.
The first question about education we
have to try to answer is: How can it prepare for a future so uncertain and contingent that the main outlines of it are,
as Disraeli used to say, "shrouded in the
dark shadows of dubiety"?
The second question results from the

one big, central, fundamental change we
can foresee, and that is in man's relation
to his work and in society's concern with
production. This point requires some
elaboration.
Ever since Adam and Eve were driven
from Paradise and told to get to work,
subsistence has been the primary pireoccupation of men everywhere. Production has been regarded as so important
that men were rewarded only if they
produced. They were paid to work. If
they did not work, they did not (;at.
Work and production were the means of
individual and national strength, support, and salvation.
As recently as 1940 Wendell Willkie
was stumping the country with the slogan, "Only the productive can be
strong." Today we have billions of bushels of food we cannot get rid of. We
could produce billions more if we
wanted to. Every major industry could
turn out infinitely more than is now
being manufactured. The excess productive capacity of the United States
is estimated at somewhere between 830
billion and $60 billion a year. It does
not make much difference which figure
you choose: it will be higher shortly.
There is a great deal of work to be
done, but the question is whether and
how soon we are going to get around to
doing it. One-third of the population of
this country lives below the poverty
line. Urban slums are a disgrace, and
now we are adding suburban slums to
them. We need all kinds of thirgs,
notably schools, colleges, universities,
hospitals, and libraries.
But we have been brought up to believe that the only desirable experiditures in the public sector are those for
military purposes.
The budget for the space program,
which is supported on military grounds,
is $5.4 billion a year. This is $2 billion
more than the total annual cost of all the
colleges and universities in the United

States.
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" W e shall find ourselves largely without work as we have
understood work in the p a s t . "

President Johnson has had to call the
effort to alleviate poverty a "war" in
order to get anybody interested in it.
But we have less than $1 billion appropriated now for the great war against
poverty, as against $50 billion we are
ready to put annually into defense.
There is a great deal of work to be
done outside this country. Although we
are willing to help other peoples in the
name of military security, we are reluctant to assist them merely because they
are human beings in need. This despite
the fact that the most explosive situation in the world today arises because
of the division between the have and
the have-not countries.
Since the war, the rich nations have
got richer and the poor poorer. The poor
ones are mostly primary producers.
They sell raw materials and buy manufactured goods. The prices of manufactured goods have risen, and those of
raw materials have declined. The resulting loss to the developing countries exceeds the total of all the aid they have
received.
If we are not moved by humanitarian
considerations, we might at least remember that we have some interest in
holding the world together. The Marshall Plan on behalf of Western Europe
was, to state it in its lowest terms, a
great and successful example of enlightened self-interest at work.
The war against poverty should be
conducted on a global scale. The question is, again, the rate at which it can be
carried on. Trained men and good ideas
are indispensable if money and goods
are to accomplish anything. They are
available in Europe. They are in short
supply in the developing countries. So,
even if we were prepared as we should
be to put our superfluity at the disposal
of these countries, we would find them
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